Rowan University

Rowan Digital Works

Theses and Dissertations

5-6-1996

Teaching listening skills to pre-referral students to decrease full
child study team referrals

Karen E. Garnett
Rowan University

Follow this and additional works at: https://rdw.rowan.edu/etd

b Part of the Disability and Equity in Education Commons

Recommended Citation

Garnett, Karen E., "Teaching listening skills to pre-referral students to decrease full child study team
referrals" (1996). Theses and Dissertations. 2157.

https://rdw.rowan.edu/etd/2157

This Thesis is brought to you for free and open access by Rowan Digital Works. It has been accepted for inclusion
in Theses and Dissertations by an authorized administrator of Rowan Digital Works. For more information, please

onta gradua nN@rowan.e

www.manharaa.com


https://rdw.rowan.edu/
https://rdw.rowan.edu/etd
https://rdw.rowan.edu/etd?utm_source=rdw.rowan.edu%2Fetd%2F2157&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/1040?utm_source=rdw.rowan.edu%2Fetd%2F2157&utm_medium=PDF&utm_campaign=PDFCoverPages
https://rdw.rowan.edu/etd/2157?utm_source=rdw.rowan.edu%2Fetd%2F2157&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:graduateresearch@rowan.edu

TEACHING LISTENING SKILLS TQO PRE-REFERRAT, STUDENTS

7D DECREASE FULL CHILD STONY TEAM REFEREALS

hy

Faren &, Garnett

A Therisp Projact

submitted in pertial fulfillment of the reqguirements of the
Master of Arts Degree in Learning Disabilities
in the Graduate Division
of Rowan College
1986

Approved by

Brofessor

Date Approverd = yHld4 ,ﬂé___. /! ?‘f":



ABSTRACT
Karen E. Garnett
TRACHING LISTENING SK1LLS TO PRE-REEFEREAL STUDENTS

TC DECREASE FULL CHITOD STUDY TELM REFERRALS

May 1986
Dr. Stanley Urban
Seminar in Learning Disabilities, in the
Graduate Division of TRowan College

This study investigated the teaching of listening ekills
as a way Lo peussibly decrease full referrals to the Child
Study Team. The subjects were regular first grade students
in four different classrooms, The procedure consisled of
teachers using specific interventions to maintain focus,
increase concentration, decrease distracitibility and improve
academic achiavement. A comparison was made between pre
and post test scores on checklists, a comprehension passage,
repeating and performing twoe and three-step dirachtions,
and anecdobal racords. Conclusions can be drawn from the
resulis, that students who are taﬁght effective listening
skills will demcnﬁtrate pesitive growth in focus,
concentration and acadaemic achievement; but need additional,

specific skills to handle distractibility.



MINI-ABSTRACT
Karen I, Garnett
TEACHTNG TLISTENTMNG SKILLS TO PREE-REEFERRAL STUDENTS
TO DECREASE FULL CHILT} STUDY TEAM RFEFERRALS
1996 |
br. Stanley Urkan
Seminar in Learning Disabilities, in the

Graduate Division of Rowan College

This study investigated the tezaching of listening
=kills ag 2 way to possibly decrease full referrals to
the Child Study Team. Comparisons were madae hatwean pre
and post test scores. TPositive ¢growth was demonstrated
by the subjects In the study. Further deve’opmsnt of
skillls iz imperative. Considerations of prior learning,

attendance patterns and maturity must be made.
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CHAPTER 1T
THE PROBLEM

Introduction

Within the first several weeks of the new school term.
Lthe clazarcom teacher automalically beginsg to ohserve and
categorize behaviors exhibited by the studentslthat are
either conducive to learning or negatively effect the
learning environment. The teacher mentally notes those who
remain attentive, =it still, recall information, folliow
directions, ask guestions or answer guestions during thae
instructional peried. Also noted are students who zre
inattentive, easily diskracted, resiless, fail to estaklish
eve contzet and fall to repaat varbatim or follow two-shep
or three-step directions. Freguently, thesa astudants are
unable to regall information or ask or znswer gquesiions of
a speaker. If the negative behaviors are accompanied by
incorrect and generslly low academic performance, the nexb
gtep would be to determine if a learning digability 1=z the
cause for this perplexing behavicr.

The concaernad taacher would geek the assistance of Lhe
guidance counsclor, the Child Study Team andfcr a pupizi
assigtance committee (PAC) for those students, in an effort
to determine the ros3ibility of somea disorder cr impairment-
such as attention deficit, hyperactiviiy, emoticnal disturbapce

Qr perceptual impairment-



Prior to a formal evaluatieon, a Pre-Relerral Checklist

ig given Lo Lthe teacher to help focus on areas of concern.

The Pre-Refcrral Checklist provides specific behaviors which

have already been placed under separate headings (i.a.,Listening).
The teacher completes the checklist} confers with the guidance

counselor and uses the Pre-Referral Intervention Manual to

match specific strategies and intervention proceduress tao the
identified behavicorz which may have been prioritised. They
establish a timeline for the frial of the strategies and {heir
effactiveness hafora confearring again aboul the student(zs).

Statement of Lhe Problem

in an effort to decrease the number of referrals to
special education and improve serviaes b0 shudenks with schaol-
related problems, many authorities believe that more sfforts
need to be directed at the prereferral stage (Mercer,l9%2}).
The purpose of this prereferral intervention stage is two-fold:
first. many students who experience minor or transitory learning
and behavior problems can he helped to succeed by relatively
simple adaptations of the standard curriculum, instructional

procedures or behavior management programs within the regular

Slassroom; and, second, When prearaferral strategies are not
gffective in improving the sfudent's performance, Lthe datz
gathered during thisa atage can provide direction for ﬁhe
specizl education team in its decisions about eligibility,

intervention strategies and placement options (MoclLoughlin



angd Lewis, 1890).

The area of concern for this study is listening skills;
Speaking and liskening are bthe two most commonly used
communication processes and are fraguantly taken for granted
in the classroom. The student whe cannet or wiill not listan
with comprehension is at an enormous disadvantage in
mestering new material {(Hemmill and Bartel, 1990).

Among many teachers thare is a general consensus that
children "just do not listen", "are not paying attantion®
and are becoming marginal listeners with thz ability to hava
thelr attention placed on another matter while "hearing”
what is baing ssid-without paying attention to the same.

It would s=zem that tﬁair lack of atteantion wazs the cause for
less than desired academic achievement when in fact, Lthay
hawve nol been taughk ¢ listen.

Research Questions

This study will attempt to answer the following research
gquestions:

T- Will = child who has been taught to listen affactively
show enough improvement in the prereferral period ﬁo avoid =
full Child Study Team azsesament and recommsndation for
blacement in specilial education sarvicesz?

2. Can a child he taught to concantrate and focus
attention on a gpeaker?

3. Can a child develop strategies to handle distractions



and remain on task?
4., Can a child use swecific listening skills 1n other
learning situatiors and environmanta successfiully?

rurpose of the Study

The purpose of this project i5 toc determine if tha
teaching of listening skills will increase attentiveness,
decreoase disgtractibility znd reduce the numkers of students
referrad for full Child Study Team assaessment [or eligibllity
in a special education program.

¥eed for this Study

Tha need For thilis study becomes apparent when classroom
teachers become cegnizant of the relationship betwsen
listening end learning. They need strategies, teaching
metheds and materials to develop effectiva listeners. The
siucaessful outcome of applied strategies will enable teachars
Lo improve their effectivensss and overall student academic
productivity-

VYelue of this Study

This study has implications for skills to bhe taughit Lo
tegrhers in Lraining: and. provide the alassroom teacher with
a readily accessible method to incorpeorate within the elaasroom
routine. Since "instruction in ligtening that i3 natural and
unobtrusive as possible has been found to be mest affackive",
it should be carefully inceorporated inte the entire learning

progran of the students. The =students ghould learn to use



thege gkills functionally Lo ensure thelr use and their
reinfor:emént as they are integrated into other subject
areas (Hammill and Bartel, 1930Q).

The =skill will be used to enhance znd improve the
student's entire academic experience, directly improve the
student's listening skills, result in greatzr time on task-
with reduced referrals to the Child Study Tzam.

Limitaticons of the Study

There are 2 number of limitetions to tha rasazrch which
come primarily from these aress: 1) the size and composition
of the sampla; 2) uncontrolled wvariables related to the
children in the szample; 3) the developmental levels of the
cnildren in the sampile; and, 4) tha effecls of the direct
instruction program.

Tha sanple size will depend on the number of children
who would be referred to the Child Study Team.

One of the mo=t saricus limitations would bz the dynamics
of the class population. The class is subject to sudden
changes in size due tg transfers. Childran Lransfer in and
sut continually; znd, sometimes even re-enter after having
been "transferred out” prior te a holiday or vacabiaon.

Children in the class rznge from thosz with po prior
schooling, limited prior schooling-including prescheol/daycare,
one-half day or whole day kindergarten, mainstraanad from a

hilingual class and retainees. The academic levels range



from readiness through pre-primer/primer. Instructional
methods include a2 combination of whele language and direct
instruction.

Direct instruction will bhe used for reading, math and
language wWith this sample of children when they are with
Teacher G., however, other techniques will be used by the
teachers of special area subjects (music, art, physical
education and conversational Spanisgh). The direct
instruction commands and signals demand a precise type of
behavior and response that may demonstrate favorablie results
in those students whe poszess the aptitude to profit from
that technique.

Definition of Terms

Pre-Referral Checklist - instrument used by the classrcom

teacher to ildentify specific problem behaviors demonstrated
by the ztudent.

Pre-Referral Intervention Manual - the compilation of the

interventions (strategies) specifically matched to the
behaviors identified in the Checklist.

Pupil Assistance Committes (PRC)-{Intervention and Referral
Services for General Education Pupils: 6:26-2.1) estahlishes
procedures for the delivery of services to pupils 'experiencing
difficulties in their classes and who have not been determined

to be in need of special education programs'.



CHATTER II

EEVIEW OF THE LITERATUEEZ

Iintroducktian

Listening is the primary lezrning modality throughout
most of our lives. It is the input channel by which we gain
lznguage-hacad information., understzndings and conrepts-

For efficient learning o ococur, several information
processing skills must be intact. Among the most important
i the abkility to listzn to lzrge zmounts of informetion. ta
sort out what is ilmporbant, snd Lo conneck whats is imporbant
with what is zlre=ady known, 2o that it can later be retrisved
and expressed (Hammill ang Bzrtel, 1990).

Dafinition of Listening

What is listening? 2 simple definition, completely
soceptable Lo all, has yet to emerge., but it was "Lundsteen
who concluded thet listening is the process by which spokan
language i8 converted Lo meaning in the mind" (Devine, 1978}.
Listening is the interrelztionship of a speaker and a listener
in tha communication process. In this two-way relaticnship,
the child must recognize that the listener takes meanings
from the speaker wha, in turn, begomes the listenar {Jacobs,1991).
The act of Listening invelves receiving, attention (focused
perception), hearing (the physical aspect), asglgning meaning
{interpretation), and, ramemnbaring (ipformation atored Lfor

rzeall in meaningful communication (Wolvin and Coakley, 1979).



Componsghnts of Tiskening Skillsg
What kKind of listening behavicor should be developed?

In an early study, Rankin,in 1930, found that the average

American spends 30 parcent of waking houts spealking, 45
percent listening., l& pzrcent reading and 9 percant writing.
Although more dalbta hava not bhesan reported, it 1= fair
to estimate that with thz increase in the usa of radia,
television, and audic recordings, the percencage of
ligtening tima has increazed in recent years {(Hammill and
Bartel, 1890) including an environment filled with wvidso
gamas, noises and persenal listening devices (Blank,1983).

Teachers should be influencaed by the findings of Rankin
and others that children and aduits do spend more time
listening than reading, speaking and writing (Devine, 1978).
Ligtening has & significant and major role in classroom
instruction; however, listaning instruction in most gchools
has been neglected and listening skills ara bthe laast taught
of the most common language arts skills (Devine, 1982).
Throughout the achool years, children need to kzep develaping
those skills and abilities that contribute to making bthem
sophisticated, ceritical listeners (Jacobhs, 19%1}).

Hundr=ds of studies have been donec on listening in past
dacadas concluding that 1) ligtening skills «an be taught:

Z2) direct instruction in listening comprehansion could



improve reading compreheznsion (Choate and Rakes,l987): and,
3} structured lessons spaced over a period of time and
using reasonable, interesting examples, will work (Devine,
1982).. Critical listening skills require trzaining.

Although this study inveolvesg first graders in a regﬁlar
aducation classroom setting, learning disabled children
have special needs for instruction in this area of listening
to address comprechension skill deficiencies. Teachers of
children with special needs can promote listening development
by modeling good listening and give the students procedures
to use when they do not understand, get éonfused or fail ta
practice good listening skills (Healy., 1990).

Listening must be conscicusly taught within the many
contaxts of the school setting. Listening skills can be
taught and improved throwgh planned instructicn with a goal
of improving a studenbk's ability toe listen critically,
courteously, attentively and appreciatively: and, to improve
children's ability to analyze and apply ideas as they listen
{Devine, 19B2). Although techneology simplifies tuning out
the world at will, the skills of attending to and interpreting
pral communication remain essential ones for teachers to
teach and students to learn {(Blank, 1983).

Types of Listening Skill Developmenb Prodgrams

Taeachers should devote time to investigating the extensive

resources available concerning programe that offer strategies



and programs to establish listening skills programs. Teachers
musl assemble ligte of suggestions that will be convenient
and functional for themselves and the students with whom

the program will be utilized. A listening program is an
aative procesg that helps children develop ah awarensss of
the importance of good listenlng and then systematically
provides activities through which they can increase their
expertise in a variety of aspects of listening.

Students should be taught listening that is appreciastive
{to enjoy or gain a sepsory impression); discriminative
(distinguishing for auditary or wisual stimulus);
comprehengive (for a purpose or understanding a message);
therapeutic/emphatig {comprehension to provide only necessary
feedback); and, critical (evalu=zte a message to determine
acceptance or rejection) in addition to emphasizing
meaningful communication (Wolvin and Coakley, 1979).

The teacher should cmphasize good listening habits,
prepare students £o listen, let students know you are serious
about having them learn to listan; check treguently for
understanding; and, create a climate for convaersabion-being
caraful to make guestions count by encouraging highar leve]
thinking (Healy, 1990)}. Slammer (1981} describes the procass
as MAPPing-teachers use modeling, ESSQSSment,'Eraparation and
practice to improve listening =kills.

Wolvin and Coakley (197%) submit that wa can improve

10



listening skills and develop effective listeners througﬁ
motivation and setting goals with students who will assume
an active role; concentrate their attention and provide
appropriate fzedhback.

Choate and Rakes (1987) demonstrated success in the
Structured Learning Activity (SLA) model which included
five steps. These steps were seguancad and based upon
support from a numbker of investigations: 1) concept building,
2) listening purpose, 3) reading aloud, 4) guestioning; and,
5) recitation. BAlthough ressarch is needed 20 validate its
effectiveness, this SLA model offers classroom teachers a
way to use listening zctivities to improve siudent

comprahansion. The process seemed very successful with

m

group cf children in grades kindergarten through threae.
Programs designed to "assist the slementary-age,
skill-daficient child in achieving skill competency”
(McGinnis ané Goldstein, 1984) should have goals, objactives,
strataegies and materiale that can be incorporated intc the
classroom routine. There should he the following features:

a) content validity-it should teach what it sets out to

teaach; b) transfer potential-materials provide the opportunity

to practice more effective ways to listen; ) amount of

rzinforcement-focuses on one z2spect of listening; then

practice; 4) guality of directions znd instructions-language

that iz not unneces=sarily complex or unfamiliar vocabulary

11



c¢r has lengthy, detailed descriptions of a task; and.

c) zadaptability and flexikilitv-listening materials can be

ngsed across a wide range of ages and reading levels;y are
caat-sffactive and reguire little teacher preparation. in
Lhzt activities can be used when the opportunity arvises
{Spiegal, 1990}. Learning activities should be interesting.

General Metnods of Improving Listening Skills

Teachars shotld increaase their eye contack with students
tc help improve atientlon during listening lessons. They
should 1learn to modulzte their wolce tones to get a reaction
from t£heir jnattentive listeners, They should use more audio
and audio=-vistlal materials 5u¢h,357tape recaorders, sound
filmstrips and videos. They should be preparad ta a&stablish
a listaning purposes by azking questions hefore the presentation
or lz=sson.

2 teacher can assist puplle in improving their abilities
in fellowing directions by instructing them ko 1) listen to
all of the directions before beginning to follow them; 2) maks
a ﬁental plcture of what i3 to be done; 3) repeat Lthe directicons;
and, 4) use good judgement {Brackén, 1972 .

Materizls and programs sclected for teaching listening
gkills should offer z variety of sxperiencesz through an Array
of cuvlturally diversae games, songs, reading passages, literary
eclections and pleotures. Therez should be movement activitiles

ag well as those degigned for higher levels of thinking-

12



Appreciative listeners can he developed through
activities in which students listen to recordings, then draw
pictures; read poems or stories with "sensory images" and
recall the descriptions; or, clese their eyes and then
identify objects from that description. Attentive listeners
can close their eyes for short periods of time, then recall
instruments usad in a muaical selection, animals heard or
voices spoken. Analytical listeners can hear the same story
from two different authors, then identify the similarities and
the differences; or hear bLwo articles read on the same subject
and identify the disposition of =ach.

Teachers should be aware of time and spatial restraints
when planning the listening skills program. If =z listening
canter is to be established, scheduling for minimum
distractions and various interruptions must he flexikle.

The teacher must constantly monitor the center to maximize
productivity and maintain practice.

Assessment of Listenioo Skills

Lfter determining the program, performance goals and
objectives, teacher strategies and schedule, some form of
assessment should be used. The teacher who uses a packaged
program will probably usge the assessment materials that are
gpecifically designed for that program. Some teachers may
choose to give teacher-made pretests, checklists, surveys

or gquestionaires or intervievws to determine the needs of the

13



clasz in the zrea of liatening skills, that will solicit
interests as well as zacademic or personal deficiencies.
Informal teacher-made teste can identify strengths and
waaknessas in facbktual recall, following directions,
Following story szgquence and sven auditery discrimination
problems (Bracken, 1972).

Enough evidence exists to lead one to say that listening
skillé saem B0 be measurable.  Standardized testzs, such as

the Brown-Carlsen Listenifig Comprehension Tasat (graﬂeg 9-12)

and the Secguential Test of Educational Progress (gradesz 3-12)

are mentioned several times throughout the research literature,
however, most popular standardized Lests are related Lo

general mental ablility more than listening. FProperly selected,
administarad and interpreted testg can aveld labeling

learning disablead students incarrectly.

Assecasment instruments should a) reguire students Lo
demonstrate zkill 22 2 =speaker or listener; bl clearly
distinguish speaking and listening from reading and writing:

c) not discriminate or show bias for race, gender, rzligicn
or origing d) confirm the presence or absence of skills
without diagnosing; &) emphasize the application of spaaking
and listening skiillz in familiar situations; £} allow for
pprtional communjication settings rather than limit them to one
setting; g) use skills that correspond closcly to thelspeaking

and listening skills jdentified, h) uze standardized

14



procedures; j) uge procedures that are free from negative
cutcomes; and, j) uss suitable, practical and cost-effective
materials (Backlund &t al, 1986).

Listening tests typlcally resemble reading comprahension
tests, except that the student listens to a passage inshead
of reading it. The student then answerg multiple-cheice
guestions that address wvarious levels of literal and
inferentiai guestions. The important zlements in all
tistening tests ars the listening stimuli, the guestions used
and the test envireonment. Some further considerations are:
1} the test schould represent typical language; 2) the
milltipla-choice items shculé focus on the most important
espects of the passage-not trivial details and the answers
should not rely on the student's prior knowledge; and 3) the
environmant should be tree of external distractions with
material presented clearly with the appropriate volume and rate
of speaking {(Mead and mubin, 1985).

Teachers must also u=se random, verhal, diraect assessment.
Jugst putling everything ocut of gne's hands and putting
everything off cone's desk is no assurance that listening is
taking placa. Daydreaming could be going on. or a person
could be hearing, but not listening to tha spoken word
(Devine, 1982). Excessive individual testing should be
avoided in ordar to facilitate a pleasant, productive

listening atmosphere in the classroom.

15



Determining Significant TLearning Problems

The teacher who wants to identify students who are in
need cf systematic evaluations of their listzning abilities,
should be guided by a consideration of the following
guesticng: Does the student appear to be paying attention?
1s the student eazily distracted? Ppoes the student show
@vidence of failing to understand directions? Can the
student racall the segquence of events given orally? Does
the student show an inability to comprehend factual or
inferential knovledge from a lecture, audiotape or other
source of auditory information?

It is clear that test developers have given much more
attention to tests that measure speaking than to tests that
measure listening. Those tests that do measurs listening
tend to measure student listening ability at the passive
or factual level (Hammill and Bartsl, 1990). In order o be
valid, the test must match the s%ills taught ar the results
will not show positive gains or positive effects of instruckion.
Sumnmg Yy

This chapter explored the definition, components,
davelopmental programs and zssessment of listening skills,
vhich incorporate beth hearing spoken language and assigning
meaning and are the most used znd least taught of the basic
communication Ekills;

Teachers who are concernzsd about certain students who

16



display dge=ficiencies in following directions, fachual
recall and information interpretation should have theilr
ligtening 2bility pEzsesged. Informal meazursz or
standardized Lasls should e utilized Lo obhbtain specific
needs and interests; and,also assist 1in the development
of appropriate strategies, outcome goals and cbjsoctives.
A variety of programs and strategiss can be used
khat include modelling, practice, faedback and activitias
designed o assist the student in using the skills
learned in formz2l training in other listening situation=.
Students, who z2re taught liztening skills, czn
improve in comprehension, move from being pacssive and
factual listen=zrs to higher levels of interpretive,
evaluative and metacognitive listeners; and, effectively

Lransfer thesa nawvliy-learned skills.

17



CHATTER IIT
DESIGN OF THE ESTUDY

Statement of the Problem

The purpose of this study is to determine if students
who are deficient in the area of listening skills zsnd have
low azcademic performance, will improve their ability to pay
attention, avoid distractions, recall facts, follow directions
and answer questions whenh tauvght correct skills.

The study will alse examine the possibility of children
with these deficiencies developing sufficient skills during
the prerefarral period teo avold formal referral to the full

Chils Study Team.

Subjects of the Study

The gubjescts include regular first grade students in the
H. E. Davis Elementary Schoel, Camden, New Jersey, from four
different classrooms, whose deficiencies have been observed hy
their teachers during the first marking period-September
through MNeovember, 1995.

Rzgearch Questions

This study will attempt tec answer the follewing guestions:
1. Weould 2 child vho has been taught o listen effectively
show enough improvement in the prereferral pericd to aveid a
full Child Study Tezm assessment and recommendation for

placement in special education services?

18



2. zpn a child he taught to concentratz and focus attzntion
On 8 speaker?y

3, Can a child develop strategies to handie digtractions
and remain an task?

4. Can a child use 3pecilic listening akills in ather

listening situations and environments successfully?

Dezcristion of Mezgures

Tha first grade teachers will identify those students
performing belovw grade lave)l for the first marking pericd.

They will then complete the Listening Checklist [lammill and

bartel, 1990} which has been adapted for the purposes of Lhis
study; z2nd, complelte & detailed inventory of hehaviers form

the Pre-Referral Checklist {HcCarngy, 1988) in the araa of

Listening.

The 3tudenis identifjed will receive an individuzlly
adminlstered: 1) interview to obtain the student's aszezssment
of hisfbher ocwn strengths and/or deficiencies; 2) primar story

from the Bagic Reading Inventcrvy {(Johns,1994) rzad aloud, with

ten comprehension guestions adapted to alicit gnly factual

racall; and, 3} the Brigance Diagnostilc Comprehensive Tnvantary

of Basic 8kills (Brigance,1983) two-step and three-step

directions to repeat verbatim and periorm accurataly.

Procedures

This satudy will teke place during the second marking

period, covering Wovembar, 19935 through March, 1995.

19



Children in one classroom will be given direct
instruction in listening skills, with particular attantion
being paid to the instructional environment. Thay will Be
given signals, rewvards, role playing opportunities, modaling
and opportunities to givea thelir own feedback. They will be
constantly given time to formwlate guestions and strategies
to use if they do pot understand the information baing given
vertally.

The teachers of the students identified in the other
first grade classes, will be given only one prompt to use,
They will call the name of thé child(ren) before reading a
story, giving directions or axplaining seatwork. They will
be asked to keep anecdotal records on the child{ren) in order
to document participation, improvement and rasponzsiveness to

the strategyv.
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CHAPTER IV

FRESENTATION AND ANALYSTS OF DATA

Tntroduction

The purpose of this study was o determine if students
who demonstrate problems with listening skills, focusing
attention and have lov academic achievement can bhe
effectively taught listening skills during the prereferral
period to avold formal referral to the Child Study Tezm.

It is the stated position of this study that stuadents
vho experience direct teaching of listening skills will
improve their ability to attend to oral presentaticns and
show improvement in their academic performance. This
improvement will he noted in anecdotal records, weekly and
guarterly grades, in addition to being shown in the ability
to maintain focus, a decrease in distractibility, ability to
answver comprehension questions and repeat and follow two and
threae-step directions.

Procedures used te obtain this data wers teacher checklists,
an inﬁentory of directions and an informal reading inventory
passage. Teachers who volunteered were asked to complete a

Listening Observations Checklist in narrative form (Brigance,

1983) to record anecdotal information; excerpts from the
Listening Checklist (Hammill andBartel, 1990):;and a modified

Pre-Referral Checklist (McCarney,l1988) which rated the child's

listening behavior in the categories as occurrino "sometimes™,
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'alwavs' or 'never'. In addition to the teachers' input.
cach child was given a pre-%test. This test was a primer

lavel selected passage from the Basic Reading Inventory

( Johrs, 1994) read aloud to the child, who was acsked to
first , retell the story; then., answer ten comprehension
gquestions, which had been modified to elicit only factual
information. This eliminatad the nheed [or prior knowledgeo,
evatuative or inferential responses. Finally, each chiild
was given the two-step and three-step directiones {(Brigance.
19283) to repeat verbkatim, then pevform. Pre-fLesting was
conducked in November, 1995; poat-testing wg; completed
during March, 1995,

The sample for the ztudy ccnsisted of tweo children from
Teacher ; one child from Teacher H; onea child from Teacher
P and ten children from Teacher G-who conducied Lthe study.
The children in Teacher G's class were included or excluded
by their performance while listening to a story read aload;
then a story on a phonograph record. All of the children
who listened attentively and were able to respond o the
gquestionzs following the story{ies) wvere eliminated. Tan
children were included in the study as recigients of intense
directed instruction of listening skilis, although the entire
class was involved.

After azzembline the checklist and pre-test score

information, the three voluntesr teachers were instrucked
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ko use one prompt before they made any orzl presentations.
They wara askad ko call the name of the child prior to the
story, lesson or giving instructions or directions; then
note the effect on the child's akhility to attand, maint=in
focus and listéen along with the effect on academic
performance. All three teachers use diract instruction for

reading, math and language-Reading Mastery, Connacking Math

Concepts and Reasoning teo Writing (Science Research
Associates, 1991) raspechtively.
REesults

Research Question 1: Will a c¢hild who kas been taught to
listan effectively show enough improvement in the pre-referral
pericd to avelid a full Child Study Team acsessment and
recommendation for placement in special services?

Buring the pre-test, the responses ware ganerally
incorrect or inconsaistent Wiﬁh the facts when retelling the
story- The answers indicated some prior knowledge of the
subject, but poor ability to recall factual informatior.
Children used the incorrect gender for the main character
{(he or his instead of she or her); the incorrect sound heard
and the incorrect story ending. @Givern the two-siep directions,
the children were able to repeat varbatim and follow each
command. However, given the three-step directions, the
children consistently made additions, omissions, substitutions

and even transpositions, bubk usually successfully performed
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most of the tasks.

During the posttesting. Group c could repezt with more
accuracy. hut hoth still transposed somes of the thres-step
giracktions. Grotvp H had frensferred cut of Davis School.
Group P was incangisient: correct with the two-step, but
reticent with the thres-step directions, indicating minimzl
progress. Group ¢ cshowed inprovement in focusing attention
during the reading of a story along with an increasad numbar
of facts when retelling the story and answering questions.
Group ¢ showed significant improverent in both repeating
verbatim the directions and performing them. The size of
GCroup G had keecn reduced to 3ix children due to transrars
out tc a non participating classroom or another school.

The pre-test and poetiest data is summarized in Tables I,
TT and TTIT.

After examination of the data, the staterment can be made
that a child who receives organized, consistent instruction
in listening skills can de#elop and show ancough improvement
to ke abie to avold being referred for a full Child Study
Taam assessmant for placement In specisl education services.
Other services, such as basic skills/remedizl assistanca or

aven retantion may be needed in order to maintzin and enhance
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the lavel of performance gainad by the acguisition of
affective listening skills, if the entire academic
performance is not on grade lavel.

In addition to improved listening skills, thare was an
overall reporting of academic achievement ia math: hbhut a
low, although improved, perforwance in reading and in
language.

Rescarck Question 2Z: Can a child be taught ko concentrate
and focus attention on = speaker?

Reports from the teachers indicake Lhat Croup © did
cronsistently attend to oral presentations with increased
Avration. Group H focused, then concentrated for a longer time.
Group P focusad, bubk needed reminders after losing concentration.
Group (. maintained attention znd did conaentrate an orsl
presentations longer and battar as the study continued.

Group G was given additional ingtruction in order te
obtain higher levels of performance. First, they were totd
to "Stop, Look and Listen" while focusing on the teacher's
hané (palwm} move from left to right until "all eyes were
ready”. Next, they wara Lold the number of times the
directions would ba given; reminded to pay attention and
ligten. Finally, they were given verhel praise f{or being
'ready" while maintaining direct eye contact.("Cood having
your ayes on the speaker.” - is a good listener.")

Following cach presentation, the pupils were asked to:
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1) repeat the directions verhatim; 2) Indicate any need
for additicnal instructions or explancabtions; 3) recite
the seguence of assignments or directions; and, 4} answer
'yes' or 'mo' when the teacher would repezst the =ame
infTormation correctly or incorreclly -again reosiving a
verbal praise for listening well.

After examining the dzta, the statenent can he nade
that a c¢child can ke taught to Locuszs atLtention and
concentrate on a speaker.

Rasgearch Question 3: Can a child develop gtrategies
to handle distractions and remain on task?

Written and verbal anecdotal reporte by the teachers
indicate that children in Grouvps O, H and P =xhibit less
difficulty remaining on task, buk conbinue ko have pranlems
returning quickly to tasks after distractions, without
being reminded several times. Croup © also demonstrated an
increase in time—-on-task, but ﬁad the same need Lo be
prompted to rekturn to a task or activity.

Data presented doas not support the affirmative. Tha
children in the study would attend and maintain focus for
iongay pariads of kime, but needed constant, periocdical
reminders Lo return Lo Lthe task or aclivity. TL has nol

been clearly shown that the chilld can develop strategies
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effectively without extensive, direct practice in remaining
on or returning to tasks after having been distracted.

Research Question 4: Can a child use specific listening
skills in other learning situations and environments
successfully?

Groups €, H, P and G all participate in Special Area
subjects of Music, Art and Physical Education in forty-five
{(45) minute pericds during the week, taught by a different
teacher. Groups C,H and P have a scheduled Library period;
Group has a Conversational Spanish c¢lass, The Groups are
taken to an Art Room, Gymnasium or Library by their teacher.
Group had music in the classroom and in the Music room with
two different teachers. The observations by the teachers
in the study and the Special Area teachers show a consistent
use of good listening sgkillg, with a minimum of distractions
aor disruptions during those class periods of instraction.

It should be further noted that the Conversaticonal Spanish
teacher routinely used individual turns to elicit correct
raespongas, in addifion to choral responses, to establish
the correct responses and prononciations,

Data presented consistently showed that a chiid can
use gpecific listening skillg in cother learning situations,

other environments, with other teachers successinily.
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TAELE I

LISTENING COMPEEOENSLON

GCROUF STULDENT RETELLING QUESTIONS
(N=9) PRE FOST FRE FOST
€ LC 1 3 a0 40
i WJ 4 L) 30 &0
H EH 2 T 30 T
P LS 3 15} o0 70
e 50 1 2 20 30
& ED = 3 30 30
e JHe 2 T 40 T
G JHi 1 3 20 g0
& a8J d T 40 T
G LN 1 4 30 &0
e CP 1 T 20 T
& CR 1 3 10 20
T MR Z 3 a 40
it MT 3 T a0 T

RETELLING: "In a retelling strategy, the teacher invites the
student to tell everythlng about. the pazszage that
has just been read.

Retelling scores measured the total number of ideas reczlled.

Guastion scoraes measured the parcent of gueations correct.
Tan (10} guestiaons agual 100%.

Saa Appendix ¢ for a copy of the story and gqueastions usad
in thi= study.
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TAELE 11

TWO-S5STEP DIRECTIONS

GROUE STULENT REPEATTNG PERFORMT NG
PRE  POST PRE  POST
o LC 67 100 100 100
c wI B3 100 100 100
B KH 53 T 100 T
P LS 92 92 100 100
{3 14 50 50 75 LOG
& R 42 100 50 100
e THe 75 T 100 T
G JHL 83 83 100 Loo
G 57 687 T 9z T
e TN 57 100 92 100
G cp 50 T 92 T
g CR 59 B3 92 100
G MR 75 83 100 100
G MT 75 T 83 T

REPEATING: The child repeats the directliong wverkabim, without
omizzionsg, substitutions pr reversals.

PERFORMING: The ahild performs bthe directions accurately,
without omissions, substitutions cor reversalg.

Sgores are reported in whole percents {number correct/total
number of directions = N/12).

See Appendix D for a copy of the directions used in thils study.
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TRELE ITII

THREE-STEP DIRECTTONS

GROUP STUDENT REPEATING PERFORMING
FRE FOST PRE  PGST
c e &1 B3 04 100
c on) 1 BE 78 44
E WH 55 T 72 T
P LS ' 61 72 78 o4
G S0 57 7B g9 G4
G KD g8l 78 941 100
3 JHe gL T 78 ™
c JHi 78 89 94 100
c sd 61 1 109 T
c LN E1 83 72 94
= CP 55 T 44 s
! CR 61 78 55 7%
G MR 50 &1 55 83
e MT 7% T 94 T

REPERTING: The child repeats the directions varbabim, without
omissionsg, substitutions or reversals.

FPERFOREMING: The child performe the directiomns accuratelv,
wikthout omissions, substitutionz or reversals.

Scores are reported in whole percents (number correct/total
pumber af directicns = ¥/F10).

See Appendix D for a copy of the directions used in this study.

T — Sfudent transferred before the end of the study-
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CHAPTER V
SUMMARY , CONCLUSLIONS AND RECOMMENDATIQNSG
Summary

The hypothesis of thi=z study was that the numbers of
raferrals o the Child Study Team can be reduced for students
with problems listening, focusing attention, following
directions and wanifesting low academic achievement whan
effective listening skills are taught during the prereferral
pariad.

The subjacts of the study were students in four Jdifferent
regular firzt grade c¢lasses in bhe same school bailding. Thay
were considered for a Child Study Team evaluation by their
teachers bhaesd on their listening, attention and acadzmic
deficits in the perisd September to November, 19%5, which
constituted the firsk marking pariod.

The instruments used were informal with adaptations to
glicit specific responses for recording pre—-test and posthest
data. Anecdotal records and checklists from the teachers who
assistaed in this study helped establlish whether the regulting
datz supported or refubted Lhe hypathesis.

Instruction, which began in November., 1995 ended in March.
1996 with nina of the criginal fourteen students remalning in
the study. One studenit transferred Lo a non-participating
clagssroem in Devig School, ope student transierred to Puerto

Rigﬁ and three transferred to other Ristrict Schools.
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Conclusion

The first research guastion azskxed if 8 child could be
taught to listen effectively and show enough improvement in
the prereferral period to aveoid a2 full Child Study Taam
evaluation. Right of the nine remaining subjects will not
e referred to the Child Stndy Team after the teachers noted
improvement during the study. The student whko transferred
from Groun ¥ would have heen referred, due to her severe-
truancy and minimzl improvement in academic skills. The
student in Group P will be referred to the Child Study Team.
Although improvement was shown, her receords do not confirm
any =school attendance pricr to the firsk grada, ir addition
to acadenic achievement that ie currently below grade leval.
Transfers and ;ruancy contribute gquite heavily to the progress
or lack pf progress zcademically. The establishmant af affectiva
listening 8%ill1s canp be confirmed when students attend regularly
and utilizme the skills taught on a daily hasis.

The second research guestion asked if a child could be
taught to concentrate and focug cn a speaker. Children who
have their names called prior to aﬁ oral presentation wera
abkle ko fogus better and concentrate better and longer. Tn
order to continue producing positive L2EPONERS, children need

rewards in the form of praise {for gocd listening and being
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used as the example of a gaood listanar. Chiidren whe are
taught to establish and maintain eye contact, look directly
at the speaker and set any distractions aside before the oral
pressntation begins, azlso establish a proper mental set by
being gilven specific listening tasks or expectations.

The third research question asked if a child acould
develop strategies ko handle dislractions and remain on task.
The study demonstrated that staying on task could he enhanced
by calling the student's name, having them repsat diractions
and even by giving praise; however, the students showed that
A specific set of strategies must be baught in order for them
Lo wandle distractions. They must be taught sxactly what ta
when distracted and exactly how to return &2 a tagk @r an
activity without numerous reminders from bhe feacher.

The fourth research question azsked if a ohild can uée
specific listening =kille in other learning situations and
environments succassfully. Tha students were able to adjust
well to the geveral different teaching metheds wtilized by
their special area teachers, within their classrooms or in
angther room. Thay followed directions, answered guestions
and performed assigned tasks with a minimum of reminders
because th=2y were able to focus on the teachar and also
concentrate on the oral preasantation longer.

Discusaion

Although the =study was limited by its small sample slze,.
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it is evident that teachers should teach their children to
listen effectively in order to 1) enhance the acguisition of
information necessary for greater academic performance; and,
2) avoid behaviors that may prove detrimental to academic
performance,

The expected growth was cshown most in focusing-and
maintaining attention, repeating and performing two-step
directionsa, performing three-step directions and math skills.
The student' improvement in listening skills and math may
have been further assisted by the use of direct instruction
technigues in reading, mathematics and language; with a
prescribed vocabulary, regulated responses and signals.

This system, with requirements for the preoduction of correct,
verbatim responses allows extensive repetitions in corder to
achieve mastery of a skill.

The expected growth was shown least in handling
distractions, repeating three-step directions wverbatim and
only moderately in factual recall.

From the results of the vcomprehenzion passage, which was
read aloud in the pre-test/posttest sessions, it can he
concluded that a child should he given a purpose before the
passage is read. In addition, performance expectations
should be given concerning "retelling" a story, “answering
guestions","repeating directions" or even "asking guestions"

following an oral presentation. Tt is evident from the
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congsistent correct responses, incorrect responsaes and the
differences in wvocabulary used, that the chiidren in the
study are combining what is being said with their own
experiences instead of merely listening to a storyv ang
answering guestions. This behavior was also shown in the
results of thes two-step and three-ztep directions. Students
could repeat verbatim and accurately perform two-step
directions, but they would use their own vocabulary words,
change the position or simply omit directions because they
were bugily interpreting the words instead of directly
ligtening. This proved to be a most effective methad of
cbhtaining information about their ability to listen,
because it further demonstrates the pupils' behaviors when
listening that causes them to be unable to recall facts or
reﬁeat directions

Two of the most significant changes brought about by this
study were: 1) the teachers involved now feel the urgency to
teach listening skilis as a means of helping theair students!
performance; and, 2) the teachers involved are mors inclined
to list reasons such as poor listéﬁing skillis, immaturity,
excessive absenteesism, poor skill development pricor to the
first grade, hearing or vision problems as reasons for low
academic achievement, before rushing to refer a student for
evaluation by the Child Study Team. In addition, the students

raspond to signals for attention and have shown that aven
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moderate attention to listening skills visilds favorable,
positive ocutcomes.

BEecommendgations

In order to become an effective listener, a child must
be taught to adapt the learning enviromment to function in
a productive manner. ©Listening skills must not be isolated
inte areas such as reading instruction or music, but rather
reinforeced in every arez of learning. Teachers must become
more aware of the importance of teaching listening skills as
@ means to enhancing productivity. They must become very
resourceful in becoming prepared with methods and materizls
that are gupportive of this effort. These methods and
materials must be organized and used in daily practice
throughout the curriculum. Good listening behaviors should
be epcouragad and rewarded with tanglbhle items, special
responsibvilities and verbal praise.

Teachers can research the subject of teaching listening
skillis by +taking advantage of the vast resourcas of places
such as the Learning Resource Cenkter in Sewell, New Jersey.
They can alsc consult their guidaﬁce counselcr and Learning
Disabilities Teacher-Consultant for advice and diraction in
establishing a favorable listeaning environment within their

Cl1ESETrDONS -
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Teachers should make every efforbk to give listening
practice during the first weeks for the school vear. Thay
should bzcome aware of behesviors, atkitudes and regnonses
that =signal poor listzning skills prior te formaliy
baginning instruction. Children who arz inattentive,
resztlaess and unpreoductive may have specific nseds to be
taught to listen effectively. Teachers should utilizz a
checklist to 1dentify specific bahaviors, then consult

The Fre-Referral Intervention Manual (McCarney, 1988) or a

similar manual in order to obtain a source of assistancs
that czn he particularly designed to prnduce measurable
resulis.

1. Maka certaln the abudeant's hearing has keen checked
recently.

2. Saat the student cleose to the source of sound.

3. Maka cartain that competing sounds are silenced when
diractions are being given or oral presentations are being
mada.

7. stand directly in front of the ztudent when delivering
information.

5. Cz1l Ltha student hy name pricr to speazking to the student.
G, Establish and maintain diract eye contact. Monitor the
length of attention by looking dirsctly at the studsnt while

delivering the oral presentation.
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7 Give directions in a variety of ways in order %o enhance
the student's ability to attend. Modulate your voice, change
the pitch ard tone throughout certain presentations, or
freguantly dramatize words and/or actions for emphasis.

g. Stop at various points when delivering directions,
reading stories, explaining assigaments or answering guestions:
becope ceompletely silent, monitor listening behavicr, make
girect eye contazct, then proceed.

g, Deliver directions one step at a time. Gradually
increage the number of steps =28 the student demonstrates the
ability to direct and maintain attention. As often as
practical and possible, have thes student repeat the directions
verbatim. Take the time necessary to have the student mastear
this skili.

10. Maintain consistency of the format in which auditory
information in the immediate environment is delivered. If the
teachar is not familiar with direct instruction procedures; the
inforwation can be written and delivered in 2 scripht format.
The vocabulary will be consistent and the reguired responses
can ke anticipated. Answers to gquestions raised can be given
in the same mode with mirnimal varjaticn, for claritv ang
caonsistency.

11. PReduce distracting stimuli in the classroom. Make it

quiet. Reduce the movement in and around the classroom.
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12. Eeiﬁforce the student for listening based on th= length
of time the student can be successful. Gradually increase
tha langth of time required for reinforcament as the =student
demonstirates success.

13. HKave the student guestion any directions, explanations
or instructions that are unclear. Deliver information to the
student on a one-to-one basis; and, have the student repeat
the information until it is clear.

14. Reinforce the skills in each leszson and ackivity. Ask
gquestions, such ag-"Are you ready to listen?" "Whare are fhe
good listeners?" “Are you listening correctlyv?" "Who can tall
me the best wavy to listen?' "Wha can tell me what I said?»"
15. Give the student a listening purpase. Require the
student to 1isten for a specific word, clue or item {=sound);
then have the student give the required information at the
end of tha listening activity. Praise and reward the snoccassful
evant.

16. Demonstrate good listening by modeling good listening
skills and poor listening skills. Ask tﬂe student to ideantify
and model good listaning skills. écntinually inciude the good
listening rules in postzrs and visual reminders in the

classracm.
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AFFENDIX M

Pre-Referral Ch=cklist



FPre-Referral Chacklist

Neme of Student: Age:

Fender: Male _ Female_  School:

Last _ First Yrs.Mos.

Date of Rating: Grade:

—n

Has studenlt ever received special cducaticn servicess

Grades repeated: Reason {(if known):

Rated by; Position:

studant known to rztar: Length of Time with this

Student Rach Day: How wall is the student

known by the Rater{Indicate type of interarticne):

COMMENTS:

Rate the following student: l-Always:2-Sometimes;3-Never.

-

8.
S.

0.

_ 11,

Is disorganized.

Naeds oral gquestions and directions fregnently repeated.
Demonstrates difficuilty with auditory memary.
Has diffiecnlty concentrating.

Has difficulty retrieving, recalling or naming objects,
pEYsons, places.eteo.

keguires slow,sequential, gubtantizlly broken down
rresantation of concepts.

Daes not follow verbzl directions.
Does not hear all of what is said.

Does nobt direct attention or faiils to maintain 2ttankion to
imporiant sounds in the immediate environment.

ls unguccassiul in activities requiring listening.

Attends more successfully when close to the source of
sound, 42



12. Requires eye contact in order to. listen successfully.
13, Freguently asks that directions he raepsated.

14. Answers guestions irrelevantly too often.

15. Freguently misunderstands directions.

__16. Demonstrates restlessness or unacceptable behavior.
17. Tends to fatigue easily while listening.

18. shows an interest in what the speaker is saying.

19. Waits courteously for his or her turn to gpeak.

20. Complains of earaches or ear noises such as ringing.

Would you recommend this child for assessment by the Child
Study Team? YTeas No
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APPENDTX B

LIstening Checklist



Name (Tesacher) ' ; Eé%;h
Yame {Student) Age v mos
Attanded Kipdergartan Gragde ]| (retantion) 1994-19485

Circle the caorrect letter for each reszonse:
h-slways gives the indicated response
R—rafely gives the indicatead response
S-sometimes gives the indicated responee

N-never gives the indicated rasponse

1. Appears to be paying attention to othars' speech AREN

2. TResponds appropriately when attention is directed

toward spoken material. LRSN
3. Can rapeakt digits, words., phrases and santences
that are presentead orally AR EN

4, Can racall the seguence of events in a spoken

narrative. ‘ 2 R &N
5. {an remember the wha, what, when, where and how

nf what has been heard. ARGSN
6. Can follow directions given verbally 2R SN
7. Can identify what part of spoken material he or

she understands or doesn't understand AR ZE N

Exgerpts from Table 2-9. Listening Checkiiat (Hammill and

Bartel, 1990, page 57). 90



APPENDIX C

Listening Comprehension Test



Jill's Egg

A vhite house was in the woods. Jill lived there.
The sun made Jill happyY. The alr smelled clean. She took
& walk. Jill found scmething along the road in the grasé.
it was round and white. "Oh!"™ said Jill. "What a nice agg.
I'l1l take it home.r

Mother was homa. She said, "Jill, you must keep the
egg warm.," Jill filled a box with rags. She set the eqgrg
in it. She put it near the stove.

The next day, Jill heard a sound she did not know.

"Cheep." A baby bird was barn. Jill had a new pet.

NAME OF ESTUDENT

PRE TEST POET TEST DATE

SCORE: RETELLING QUESTIONS

1. __ What is the girl's name in the story?

2. __ Where did Ji11l live?

3. __ What made Jill happy?

4. __ What happened to Jill when she took a wallk?
5. ___ What d4id Jill say?

6. __ Who was at home?

7. __ What must Jill do with the egyg?

2. __ Wkat did Jill do after she set the egg an the

rags in the box?
o. What was the zound Jlll heard?
How did Jill get a2 new peat?

The story was taken from the Basic Reading Inventory,

Jerry L. Johns, 1994, This is the Primer (B) level passage.

The cuestions were revisad to elicit only factual recall.
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BRIGANCE DIAGNOSTIC COMPREHNENSIVE INVENTORY OF BASIC SETLLS
Alhert H. Brigance

Curriculum Aszociates,
Narth Biliarica,

2 - Step

Diractions

Tne.

Mazgeachusetts 01862-2589

l. 3tand up and turn around.

2. Railse your hand and stamp your fook.

Z. Walk to the chalkbeoard and draw = line.

4. Walk

arsund Lhea desk angd then =21t down.

5. Hop to the dooar and then knock on it.

1983

6. Put the pencil on the [1oor and clap your hande.

1. 5Shtand up, walk around the chair,

then =it dowh.

2. Go to the chalkboard, write your name on the board
and then bring the chalk to me.

J. Wzlk
4. Walk
your
. Turn
1ift

to the door,

skWip back to the chair,

then sit down.

to the window., point ocutside and then hop back to

chair.

around, put your hands on yvour head and then

one foot.

5. Raise your hand, wave it, and then pui both hands over

your

eyesg.
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GRIGANCE DIAGNOSTIC COMPRENENSIVE INVENTORY OF BASIC SKILLS-1983
LISTENING OBSERVATIONS CHECKLIST (continusd)

DIRECTIONS: HReardf sach llem and chack (v] tha column 1hat bast

applles to Ihe sludanl’s Hatanlng skills and behaviors.

Studant's Nama:
Examinar;
School;

2 Date:

QArade:

The Sludent usuplly hears well. Yas _—___ Mo
Il Yas, begin with [lem 1.
N Ne, use a chack {+) lo algnily observatlons thet might
suggesl ¢ haarlng inas,

speaks in A monolone.
speaks oxcesslvely foud,
uses hands and geshures 1o meka neads known,

frequently sesks proximity lo the source ol aound.

appears to heva diffficully hearlng over beckground nolses,

THTTH

neads 1o waloh speaker’s face olosaly (n ordar 1o undarsland.
turns head to cne aide 10 lavor ona aar.

frequently ecka that directions be rapaated.

unablg to recognize the source of sounds.

answars quastlons Irralevanily too often.

frequently misundarstands diraciions.

demonairatles resilossness or unaccaptable haha\tlnr

lande to lallgua easlly whila Iislanlng.

complalng ol earachas or esr nolges such aa ringing.

{Cxplaln any significanr! observations or concarng )

Pl M2

- appears to undarstand slorles read aloud.
- follows aral direcllona in sequance glvan,
- walls o begln a tagk unlll all directlana

. lunes oul noises and clher distrectiana.
161

Hol

Na o Obastved

. comprahends vocabulary words appruprlale

lor grade level.

]
|1

are given,

. wails unlll al' tha facls are glven befora

making judgmenis or slallng oglnlens.

7. avolds 1alking or playlng while Natening.
8. maintalns eys contact with the epeakar,

Mel

Ho Yo  Obeerved

I.

9. showa an Intergsl in wha! fthe spaakar

Ia aaying. .
10. wails. courlaoualy lor hla or her lirn 10 speak.
1. pushes sway problems whan trying to listen.

12, ghilts attonlion to dillareni speakers in

situallona such as a amall groug diacussion.

Listening Qbasrvallons Checkilst H-5
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